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Abstract
This article discusses the result of  the research undertaken at
PBI UIN Raden Fatah Palembang. The sample of  the research was
60 students in Writing II Classes. This study included a guided writ-
ing instruction and a questionnaire survey.There were two groups
of  students involved in this study; control and experimental group.
Students in the control group were taught using Peer Response
Technique, and the experimental one by using Teacher’s written
feedback technique. Both groups employed online Blog writing as
the means to share feedback. After the treatment done, the students
were required to ﬁ ll the questionnaire items in order to assess their
attitude toward the use of  Blog in their writing class. The results
of  the research showed that; (1) there was not a signiﬁ cant differ-
ence between students writing achievement before being taught
with Teacher’s Written Feedback Technique and after being taught
with that technique  (2) there was a signiﬁ cant difference between
students’ writing achievement before being taught by using Peer Re-
sponse Technique and after being taught by using that technique (3)
there was signiﬁ cant difference between students’ writing achieve-
ment who were taught by using Peer Response Technique than
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those who were taught by using Teachers’ Written Feedback and (4)
there was positive attitude toward the process of  teaching and learn-
ing Writing by Using Blog Writing.
Keywords: Peer Response, Teacher’s Written Feedback, Blog
INTRODUCTION
Students of  English class usually faces difﬁ culties in writing
even to produce a single paragraph. According to Dixon (2005),
writing skills is frequently ignored and regarded as the least priority
in English classes. There are many reasons due to Dixon’s statement.
First, the teachers often make writing exercises into homework with
no clear purposes. As the result, the teachers often left all the stu-
dents’ writing without checking them at all. Secondly, the textbooks
that usually used at schools tend to provide fewer exercises in writ-
ing and if  the exercises are likely forced to meet the students’ need.
Another difﬁ culty that faced by teachers in teaching writing is
students’ lack of  motivation (Wang, 2004). In fact, the students will
not actively participated in teaching and learning process if  they
do not have interest to writing class. In contrary, the students who
have high motivation will get involved enthusiastically in all learning
processes.
In order to improve students’ motivation, the teachers need to
have some innovations to design interesting teaching and learning
activities in order to foster students to be actively participated (Keh,
1996:95). The innovations related to the selections of  appropriate
teaching approaches and materials.
There are a number of  different approaches to the practice of
writing skills both in and outside the classroom. We need to choose
between them, deciding whether we want students to focus more on
the process of  writing than its product, whether we want them to
study different genres, and whether we want to encourage creative
writing either individually or cooperatively. (Harmer, 2001:257)
The writer’s focus is on writing as cooperative activity. Coop-
erative writing works well with writing process approach. Harmer
(2001:258) mentions that the model of  process writing is an inter-
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related set of  recursive stages which include; drafting, structuring
(ordering information, experimenting with arrangements etc.), re-
viewing (giving feedback, checking context, connections, assessing
impact, editing), focusing (that is making sure you are getting the
message across you want to get across) and generating ideas and
evaluation (assessing the draft and/or subsequent draft).
According to Beason (1993), there are two alternatives of  giv-
ing feedback; teacher feedback and peer response/peer reviewing.
Teacher’s written feedback is a feedback giving technique that bridg-
es the teacher to his/ her students. This kind of  feedback technique
is useful for teachers to clarify the information, giving clues and
suggestions and asking the students to do revisions. By having com-
ments from their teacher, it is expected that the students to develop
their ideas and to ﬁ x their inconsistency in writing. (Furnborough
and Truman (2009) and Goldstein (2005)).
However, it is stated that written feedback from the teacher,
usually does not give any chance for the students to conﬁ rm when-
ever the feedbacks are not understandable. Furthermore, it usually
time consuming that the teacher reluctant to do.
In contrary, the technique of  giving feedback from students
(peer response technique) is a technique where students give com-
ments on their friends’ writing and the one whose his/ her writing
is given comments must revise his/her writing based on the com-
ments.. It is such a collaborative writing activity that can improve
students’ achievement in writing compared to competing and indi-
vidual writing. (Grabe and Kaplan: 1996:379, Nelson and Murphy,
1993).
As previously mentioned, both of  peer response and teach-
ers’ written feedback have weaknesses. One of  the weaknesses is
that both of  techniques consume much time. Therefore, since the
technology has developed rapidly, the use of  computer and online
media are alternatives which possibly make the teachers possibly to
communicate with their students anytime and anywhere.
Commonly, students write their paragraphs on a piece of  pa-
per, then the teacher will give the comment/ feedback also on that
paper and whenever the teacher asks the students to do exchanging
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comments, each student must copy their work in order to be dis-
tributed to his/her friends. Those activities however are impracti-
cal. Therefore by having blog writing as means of  learning process
it would be much more practical for teaching and learning writing
activities, since the students can post their writing task whenever
they want, see their published post of  their friends and exchanging
comment. It is due to William & Jacobs (2004:232) who state that
Blog could create community of  learning as means of  interaction
among students.
Meanwhile, by using blog it would also be easier for the teacher
to conduct “writing” teaching and learning activities since by using
blog the teacher will not face the limitation of  time. By using blog
the teaching and learning activities can be done without the need to
meet face to face between teacher and students. Moreover, by using
blog, the teacher will not feel dizzy by having so much written work
of  his/her students. The teacher can monitor what his/her students
do and can freely give comment on the students’ written work wher-
ever and whenever.
Based on the beneﬁ ts that arised from the implementation of
Teacher’s Written Feedback (TWF)  and Peer Response also the advantage
of  using blog writing in teaching and learning activities, then the
writer did the research on the use of  peer response and teacher’s
written feedback in writing II class of  English Education Study Pro-
gram of  UIN Raden Fatah Palembang.
The objectives of  the research was to ﬁ nd out: (1) whether by
using peer response through blog in teaching writing could improve
students’ achievement in descriptive paragraph writing, (2) whether
by using teacher’s written feedback through blog in teaching writ-
ing could improve students’ achievement in descriptive paragraph
writing, (3) whether there is signiﬁ cant difference on students’ de-
scriptive paragraph writing achievement between students who are
taught by using teacher’s written feedback and those by using peer
response and (4) students’ perceptions on the use of  blog in writing
class.
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BACKGROUND LITERATURE
According to Harmer (2001:44), writing has mechanical com-
ponents like other skills. The components are handwriting, spell-
ing, punctuations, well sentence construction, and composing para-
graph and text. Teachers of  writing must have realized that students
should have mastered all the components in order to get involved in
the process of  writing
Writing process comprises of  pre writing activities, compos-
ing and editing (Gebhard, 1980). In teaching writing, the teachers
should introduce those three activities before asking their students
to write. Otherwise, the students will not be able to produce good
paragraph writing.
As previously mentioned above, to overcome the difﬁ cul-
ties arise in the complicated process of  writing, educators and/or
teachers should be creative to present their writing materials with
innovative techniques. Since writing is supposed to be collaborative
activities in which giving feedback is one of  those activities, there
are many approaches teachers can used dealing with that. They are
teacher’s feedback and peer feedback (Beason, 1993). Based on the
research entitled Impact of  Teacher/ Student Conferencing and Teacher
Written Feedback on EFL Revision written by Elsa Fernanda Gonzalez,
the results shows that: (1) Teacher’s written feedback can inﬂ uence
the revision made by the students (2) The revision made by the stu-
dents focused more on surface aspects than the deep change of  the
written text and (3) the teachers tend to have interest in the imple-
mentation of Teacher-Student Conference, however, some participants
tend to have interest on Teacher Written Feedback and some others like
both. Below is the short review about teacher’s feedback and peer
response.
1. Teacher’s Feedback
Teacher’s written feedback is a feedback giving technique
that bridges the teacher to his/ her students. This kind of  feed-
back technique is useful for teachers to clarify the information,
giving clues and suggestions and asking the students to do revi-
sions. By having comments from their teacher, it is expected
10 Jurnal Vision, Volume 4 Number 1, April 2015
Annisa Astrid
that the students to develop their ideas and to ﬁ x their inconsis-
tency in writing. (Furnborough & Truman (2009) and Goldstein
(2005).
Meanwhile, Goldstein (2005) states that teacher’s written
feedback does not give space to negotiate meaning; whenever
the comments from the teacher are not comprehensible, the stu-
dents do not have the chance to give clariﬁ cation. Besides, giving
comment is spending time and makes teachers lazy to do that.
2. Peer Response
Peer response technique can be implemented in pairs or in
small group. In pairs, there are two students who are assigned
by the two students themselves or by the teacher will give com-
ment one to another to each written work. Similar to peer re-
sponse which is implemented in pairs, peer response technique
can also be implemented in small groups where each member of
the group exchange their written work in order to ask for written
comments (Nelson and Murphy, 1993).
There are some beneﬁ ts of  implementing peer response
technique. First, this technique is beneﬁ cial in making the stu-
dents more independent in learning processes. Next, as this
technique requires the students to cooperate each other by read-
ing and giving comment to their friends’ writing can increase
their awareness as the writer. It is because when the students
have their role as the reader where each of  them has to read
and try to comprehend the message that try to share from their
friend’s writing, it will automatically increase their awareness to
write comprehensively. Finally, by reading and giving comments
to their friends’ writing in order to identify the mistakes in terms
of  paragraph organization, grammar, and writing mechanics it
will improve their ability in writing their own paragraph (For-
man & Cazden (1985), Grabe & Kaplan (1996:379), Allaei and
Connor (1990) Mittan (1989) and Moore (1996)).
However there are some critics from experts related to the
implementation of  peer response technique. They argue that
students usually tend to their teachers’ response because they
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tend not to believe on their friends’ comments. Some experts
also emphasize students’ disability to evaluate and identify their
friends’ mistakes in their friends’ written work. According to
Ashwell (2000), it was found that students only gave comments
more on grammar than the content of  their friends’ writing.
This was because students did not have enough knowledge on
coherence and cohesion. Besides, according to Holec (1981:3),
some teachers of  English do not regard the activities of  reading
and exchanging comments as the important activities in learning
processes. It is because of  the lack of  students’ writing skills,
and the time.
To come across with the difﬁ culty, especially dealing with
the time consuming matter, the use of  blog or webblog might
become the alternative.
3. Blog
Commonly, teenagers like to spend most of  their times in
front of  their computer either to type or to browse from in-
ternet. One of  their interests is expressing themselves through
blog. According to Kurniali (2008), a webblog or blog can be
thought of  as an online journal that an individual can continu-
ously update with his or her own words, ideas, and thoughts
through software that enables one to easily do so. Unlike a stan-
dard website, webblog entries are made by typing directly into
the browser and with the click of  a button instantly published on
the internet. All basic document formatting, like spacing, bold,
italics, underline, and creating links, requires no knowledge of
HTML or FTP (File Transfer Protocol), so that anyone who can
type, copy and paste can create and maintain a webblog. How-
ever, with a very basic knowledge of  HTML, users can extend
their ability to customize the layout of  their blog and even add
pictures to enhance its attractiveness.
Similar to an open journal, the accumulation of  writings
and other content creates both a record of  learning and a re-
source for others. Furthermore, a webblog is interactive, in the
sense that readers can respond to any given entry with a com-
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ment and even threaded discussions can take place depending
on the software chosen.
METHODS
 This research employed experimental method. The writer
grouped the students into control and experimental pre-test-post-
test control group design with matched subject. (Fraenkel & Wallen,
1990:240-241). In control group, the students were taught by using
teacher’s written feedback, meanwhile in experimental group the
students were taught by using peer response.
The population of  the research was the students of  second se-
mester of  English Education Study Program of  UIN Raden Fatah
Palembang. The total numbers of  students were 120 students which
were classiﬁ ed into 4 classes. The data of  population are listed in
table I
Tabel 1
Population Data
No Kelas Total
1 PBI 01 30
2 PBI 02 30
3 PBI 03 30
4 PBI 04 30
Total 160
In order to take the sample, the writer use convinient sam-
ple technique (Fraenkel & Wallen, 1990: 70). Since the writer taught
writing in PBI 01 and PBI 02, then the writer took those students in
those two clasess into the sample of  the study. Then, in order to be
sure that the sample has the same ability, the writer did score match-
ing process (Hatch & Farhady, 1982:117) by determining pairs of
students who has similar writing score.
In order to collect the data, the writer used two different kinds
of  technique; conducting test, and distributing questionnaire. Ac-
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cording to Brown (2004:3) test is a way to assess the ability, knowl-
edge and comprehension on speciﬁ ed section. The test was given
before (pretest) and after (posttest) the treatment. The same form
of  test was given as pretest and posttest where the students were
assigned to choose among ﬁ ve descriptive paragraph topics in order
to elaborate it intu descriptive paragraph writing.
After the pretest, the students were given treatments. In the
control group, the students were taught by using teacher’s written
feedback. Meanwhile, in the experimental group, the students were
treated by using peer response. There were six topics of  descrip-
tive paragraph given in each group. In the ﬁ rst meeting of  treat-
ment, students of  both experimental and control group were asked
to make their own account in www.wordpress.com. After they have
their own blog account, each of  them was asked to add the writer’s
blog to form a community blog. After that, in the next meeting, the
students were introduced in how to write a paragraph by using pro-
cess approach of  writing (generating ideas, drafting, editing and re-
vising). Then, the writer asked them to write descriptive paragraphs
based on several topics that were given to them. The students must
publish their paragraphs in their blog account.
In the control group, the writer will give comment on students’
written work individually then the students must revise their para-
graphs and repost them in the blog. Meanwhile, in the experimental
group, the writer grouped the students into groups that consist of
4-5 students. Then, the students were asked to give comments on
their partners’ written work in group. After receiving comments,
they have to revise their written work. The process of  exchanging
and revising the paragraphs must be done in blog.
Then, after the treatments were done, both groups were given
posttest to the students in both control and experimental group.
Same to the pretest they were asked to choose one of  ﬁ ve provided
topics and elaborate it into descriptive paragraphs. This posttest is
useful to assess whether there was any improvement in both groups
of  students.
In order to assess the perceptions of  students toward the use
of  blog in writing class, the writer distributed questionnaire to the
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students in both control and experimental group. A ready-made
questionnaire from Abu bakar & Kemboja Ismail (2009), AJTLHE
(Asean Journal of  Teaching and Learning in Higher education ac-
cessed in  http//www.ukm.my/jtlhe/ , Vol.1, No.1, 45-57 was used
as the instrument of  data.
 After collecting the data, they were analyzed statistically. In
order to ﬁ nd out whether there is any improvement in both experi-
ment and control group, paired t-test analysis was used to analyze
the data. Then, in order to know whether there is signiﬁ cant differ-
ence of  students’ achievement who were taught by using teacher’s
written feedback and who were taught by using peer response, in-
dependent samples t-test was used to analyze the data. Finally in
order to ﬁ nd out the perceptions of  students toward the use of  blog
writing
RESULTS
In order to ﬁ nd out whether there is signiﬁ cant improvement
of  students’ writing achievement before they were taught and after
they were taught by using teacher’s written feedback, paired-t-test
analysis were used to analyze the data of  pretest and posttest. The
result of  the analysis can be seen in table 2, table 3 and table 4.
    Table 2
Paired Samples Statistics
Mean N Std. De-viation
Std. Error
Mean
Pair 1 pretest_control 63.8000 20 4.84062 1.08240Posttest_control 65.1500 20 5.12245 1.14541
 In the ﬁ rst output listed in Table 2, it can be seen the sta-
tistical summary of  means scores of  pretest and posttest in control
group. The table shows that the means score of  pretest got be-
fore treatment was 63,8, and the means score of  posttest got after
the treatment with teacher’s written feedback was 65,15. Therefore,
based on the means score of  each group, it can be seen that there is
improvement.
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                                             Table 3
Paired Samples Correlations
N Correlation Sig.
Pair 1 pretest_control &Posttest_control 20 .479 .033
Table 3 shows the correlation between the scores of  pretest
and posttest in control group is 0.479 with probability close to 0.05.
In other words, it means that the correlation between the two scores
is weak or not signiﬁ cant.
Table 4
Paired Samples Test
Paired Differences
t df Sig. (2-tailed)Mean Std. De-viation
Std.
Error
Mean
95% Conﬁ dence
Interval of  the
Difference
Lower Upper
Pair 1
pretest_con-
trol - Post-
test_control
-1.35000 5.09153 1.13850 -3.73291 1.03291 -1.186 19 .250
Table 4 shows the result of  paired t-test analysis. Based on
the probability score; 0.250 which is higher than 0.05, it means that
although there is improvement that shown form the means score
difference but this difference is not signiﬁ cant enough to show that
the achievement of  the scores of  students before being treated and
after being treated by using teacher’s written feedback improved
much.
In order to ﬁ nd out whether there is signiﬁ cant improvement
between the achievement of  students before being treated and after
being treated by using peer response technique, paired t-test analysis
was used to analyze the scores of  pretest and posttest of  students
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in experimental group. The results of  analysis were shown in table
5, table 6 and table 7.
Tabel 5
Paired Samples Statistics
Mean N Std. Deviation Std. ErrorMean
Pair 1
pretest_
experiment 63.8000 20 4.84062 1.08240
posttest_
experiment 71.3500 20 4.77135 1.06691
In the ﬁ rst output listed in Table 5, it can be seen the statisti-
cal summary of means scores of pretest and posttest in control
group. The table shows that the means score of pretest got be-
fore treatment was 63,8, and the means score of  posttest got after
the treatment with teacher’s written feedback was 71.35. Therefore,
based on the means score of  each group, it can be seen that there
is improvement.
    Table 6
Paired Samples Correlations
N Correlation Sig.
Pair 1 pretest_experiment &posttest_experiment 20 .883 .000
Table 6 shows the correlation between the scores of  pretest
and posttest in control group is 0.000 with probability lower than
0.05. In other words, it means that the correlation between the two
scores is highly signiﬁ cant.
17Jurnal Vision, Volume 4 Number 1, April 2015
Using Peer-Responses and Teacher’s Written  ...
Table 7
Paired Samples Test
Paired Differences
t df Sig.(2-tailed)Mean Std. De-viation
Std.
Error
Mean
95% Conﬁ dence
Interval of  the Dif-
ference
Lower Upper
Pair 1 pretest_ex-periment - -7.55000 2.32775 .52050 -8.63942 -6.46058 -14.505 19 .000
posttest_
experiment
Table 4 shows the result of  paired t-test analysis. Based on the
probability score; 0.000 which is lower than 0.05, it means that al-
though there is improvement that shown form the means score dif-
ference and its difference shows that the achievement of  the scores
of  students before being treated and after being treated by using
Peer Response Technique improved signiﬁ cantly
In order to ﬁ nd out whether there is signiﬁ cant improvement
between the achievement of  students after being treated by using
Teacher’s Written Feedback and after being treated by using peer
response technique, independent samples t-test analysis was used
to analyze the scores of  posttest of  students in control and experi-
mental group. The results of  analysis were shown in table 8, table 9
and table 10.
T-Test
Table 8
Group Statistics
Group N Mean Std. Deviation Std. Error Mean
Posttest Control 20 65.1500 5.12245 1.14541experiment 20 71.3500 4.77135 1.06691
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In the ﬁ rst output listed in Table 8, it can be seen the statistical
summary of  means scores of  pretest and posttest in control group.
The table shows that the means score of  posttest got after the treat-
ment by using Teacher’s Written Feedback was 6.15, and the means
score of  posttest got after the treatment with Peer Response was
71.35. Therefore, based on the means score of  each group, it can be
seen that there is improvement.
Table 9
Independent Samples Test
Levene’s
Test for
Equality
of  Vari-
ances
t-test for Equality of  Means
F Sig. t df Sig. (2 Mean Std.Error 95% Conﬁ dence
-tailed) Differ-ence
Differ-
ence
Interval of  the
Difference
Lower Upper
Post-
test
Equal
variances
assumed
.008 .928 -3.961 38 .000 -6.20000 1.56533 -9.36885 -3.03115
Equal
variances
not as-
sumed
-3.961 37.810 .000 -6.20000 1.56533 -9.36937 -3.03063
Table 9 shows the result of  independent samples t-test analysis.
Based on the signiﬁ cancy F score; 0.928 which is higher than 0.05, it
means that both variance in both groups; control and experimental
are assumed equal. Moreover, based on signiﬁ cancy 2 tailed score
0.000 which is lower than 0.05, it means that there is signiﬁ cant
difference between posttest scores of  control group and posttest
scores of  experimental grouped. In other words, the achievement
of  students in writing descriptive paragraph improved more signiﬁ -
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cantly when they were being taught by Peer Response Technique
than by Teacher’s Written Feedback
Furthermore, the results of  the analysis of  each item in the
questionnaire in order to assess students’ perceptions of  the use of
blog in their writing class can be seen in table 10.
TABEL 10
Results of  Questionnaire Analysis
Item
Strongly
Agree
(SA)
Agree
(A)
Disagree
(D)
Strongly Dis-
agree
(SD)
Total % Total % Total % Total %
1 10 17 40 67 8 13 2 3.3
2 5 8.3 45 75 5 8.3 5 8.3
3 2 3.3 48 80 10 17 0 0
4 8 13 42 70 10 17 0 0
5 5 8.3 35 58.3 10 17 10 17
6 10 17 10 17 35 58.3 5 8.3
7 20 33,3 20 33,3 20 33,3 0 0
8 5 8.3 45 75 10 17 0 0
9 5 8.3 40 67 15 25 0 0
10 0 0 50 83,3 5 8,3 5 8,3
11 6 10 30 50 10 17 4 6,7
12 10 17 40 67 10 17 0 0
13 5 8,3 50 83,3 5 8,3 0 0
14 10 17 45 75 5 8,3 0 0
15 20 33,3 45 75 4 6,7 1 1,7
16 20 33,3 20 33,3 16 26,7 4 6,7
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17 0 0 45 75 15 25 0 0
18 0 0 48 80 10 17 2 3,3
19 0 0 30 50 30 50 0 0
20 10 17 45 75 5 8,3 0 0
21 20 33,3 35 58,3 5 8,3 0 0
22 30 50 10 17 20 33,3 0 0
23 0 0 30 50 30 50 0 0
24 8 13,33 48 80 4 6,7 0 0
25 8 13,33 40 66,7 10 17 2 3,3
Note: Items in the questionnaire are as follows
1. A blog is a useful tool for you to share your writing / ideas with
others in the cyberspace/world
2. Posting my articles on my blogs is a good idea
3. I agree it is a good idea to use blogs for writing in an English
class
4. I learn to write better when writing on blogs.
5. I check my work carefully before posting it online.
6. I don’t check my work carefully when I write on paper.
7. I check my grammar carefully before posting it.
8. I am not shy to share my work in cyberspace/world
9. I feel that my writing is better when writing on my blogs than
writing on paper in class.
10. I can express my idea better when writing on my blogs than on
paper
11. I feel more conﬁ dent with my writing ability when writing on
my blogs than on paper
12. I feel that I can write longer when writing on my blog than on
paper
13. I feel no pressure when writing on my blog because I have more
time to write
14. I like to read the comments from friends and teachers on my
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blogs because they are useful for me in improving my writing
ability.
15. Overall, I feel that I have improved my writing in English in the
areas of  grammar, structure, and vocabulary.
16. Blogging should be used as part of  writing activities in class
because of  its beneﬁ ts.
17. I have improve my writing skills since I began blogging
18. I will continue blogging outside the class
19. I am not ashamed to express my thoughts on my blog
20. Blogging should be a part of  the writing activities in classes
21. I like my friends to read my writing on my blog
22. I write effectively when blogging
23. can write effectively although my English is limited
24. I believe that blogging is good writing practice
25. I feel that writing on my blog is fun
Based on the item analysis it was found out that students have
positive attitude toward the use of  blog in their writing class. Com-
monly, most of  students who determined their opinion in the ques-
tionnaire have been familiar with internet, but some of  them were
not familiar with blog. Among 60 students who returned the ques-
tionnaires, 30 students (50%) have been using internet since 1 till 3
years ago, 12 students (20%) since 4 years ago and 7 students (12%)
have used internet for more than 5 years
Furthermore, 40 students (67%) has heard about blog but only
know a little on how to work in it, meanwhile around 10 students
(17%) have heard about blog but have not got the sense on the pur-
pose of  using blog. However, because the learning processes were
done by employing blog, then the students were encouraged to learn
more about blog.
Among all students,  45 of  them (75%) stated that it is easy
to design their own blog and only 10 of  them (17%) who said that
designing blog is difﬁ cult. However, every students participated in
writing II class had fulﬁ lled the requirement to have designed their
own blog.
48 students (80%) mentioned that writing in blog is such an ex-
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citing activity and it is emphasized from the opinion of  48 students
(80%) who were enthusiastic and stated that they will continue the
writing activities in blog after the classes were fulﬁ lled.
Most of  students felt that the use of  blog as the means of
learning process is such a good idea. The students felt the beneﬁ ts
of  the activities done. When they wrote in blog, they (50 students,
83%) felt that they could write better through blog because 40 of
them (67%) were much more careful in checking their writing be-
fore they published it. Only 20 students (33,3%) who stated that
were just ignore what they have written and just published it with-
out further checking. The better results of  students’ writing were
probably because most students were realize that when they wrote
on online media, then everyone can read what they have published
then automatically will increase students’ efforts to write their best.
Furthermore, when they wrote in their own blog, 40 students
(67%) felt that they could write effectively even that they have lim-
ited ability in (30 people, 50%). 50 students (83.3%) felt that they
could write longer in the online blog than just on a piece of  paper.
This was because they had much more space of  time to write than
if  they had to write in their class with a limited time. The students
realized that the situation really supports their mood in writing. It
was proved that their writing ability tend to improve in the learning
processes.
In giving comment session 55 students (92%) believed that
by reading their friends’ comment will improve the quality of  their
writing. Giving comment session was not only helpful in improving
students’ writing ability but also can increase their conﬁ dence while
giving comment as expected to improve their friend’ written work.
Compared to writing on a piece of  paper, most of  students (45
students, 75%) mentioned that they wrote better in blog. Around 48
students (80%)  said that it was much fun when they were assigned
to write in their own blog, because they were freely to expressed
themselves, they could even posted some pictures related to the top-
ic of  writing they chose that made their writing much more interest-
ing and informative. Those activities cannot be done whenever they
had to write on a piece of  paper in their class. By having those ac-
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tivities, 36 students (60%) mentioned that they became much more
conﬁ dent in writing.
CONCLUSION
Based on the results of  the data above, it can be concluded
that:1) there was not a signiﬁ cant difference between students writ-
ing achievement before being taught with Teacher’s Written Feed-
back Technique and after being taught with that technique  (2) there
was a signiﬁ cant difference between students’ writing achievement
before being taught by using Peer Response Technique and after
being taught by using that technique (3)there was signiﬁ cant dif-
ference between students’ writing achievement who were taught by
using Peer Response Technique than those who were taught by us-
ing Teachers’ Written Feedback and (4) there was positive attitude
toward the process of  teaching and learning Writing by Using Blog
Writing.
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